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Disclosure 
Statement

• We  ha ve no  relevant fina ncial or non fina ncial 
relationsh ip (s) with in  the  services d escribed  a nd 
revie wed  in th is p resen tatio n. 

Learning Objectives

The learner will identify direct and indirect therapy models and tasks.

The learner will discuss evidence related to providing direct and indirect 
therapy.

The learner will gain strategies for creating flexible service delivery 
models.
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Service Delivery Considerations

Setting: 
• locatio n of trea tmnet

Dosage:  
• frequ ency, i ntensi ty,  

du ra tion  of servi ce

Fo rma t:  
• type of sessi on

Provide r: 
• pe rso n a dmin stering 

treatme nt 

Direct Service 
Delivery 

2 Types of Direct Services

Pull-out model Push-in model

Provided in the classroom, therapy 
room, or community

Provided by a licensed SLP while in 
direct contact with a student

Direct Service Delivery 

Benef it s

• Involve face-to-face int ervention provided individually or as part  
of a group 

• Individualized therapy tailored to the individual student 's goals 
and needs

• Structured sessions that are delivered in a consistent setting

• Varied service formats: t raditional weekly schedule, cyclical 
schedule, receding schedule, block schedule, burst schedule
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Indirect Service Delivery 

AAC  materials and 
programming

Indirect assessment: 
observ ati on, fidel ity 

check

Student meetings: 
school  team, parents,  

district

Student therapy 
material s

Student speci fic 
trainings

Indirect Service Delivery 

Occurs when the SLP does not provide any direct 
instruct ion to t he student but does provide a serv ice 
required for progress on goals. 

May be done with or without the student  present. 
Indirect services that require the student t o be 
present are provided in the classroom or community.

Caseload Approach versus Workload Approach 

Feature Caseload Approach Workload Approach

Focus Driven by number of stud ents Driven by full scope of SLT 
resp onsibili ties

Ser vice Delivery 
Model

Focuses on primari ly provid ing 
direct services

Considers direct and indirect 
services

Planning 
Time 

Often limited Bui lt-in and  valued

Collaboration Less emphasized Actively su pported  

Therapist 
Well-Be ing

May lead to excessive numbers Promotes balance and 
sustainabili ty 
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Determining Caseload Needs 

Flexible 
Service 

Delivery 

• Allo ws the SLP to include  direct and ind irect services and 
modify the therapy schedule based on s tuden t pro gr ess  
tow ard goals,  as wel l as  changing classroo m, commun ity, 
vocat ional , and/o r family need s an d de man ds.

• A flexib le mo dels  means  th e SLP  can al ternate the 
frequ ency, dosage , an d format to p rovide fluen t and  
collaborative services  to meet th e individual  need s o f each 
stu dent.

• Services may loo k di fferen t qu ar ter to  quar ter,  mon th to  
month , or even week to w eek.

Supporting 
Evidence

Carlin, 2024
• Compared workload approaches to 

caseload approaches
• Looked at a variety of success 

indicators, including: student outcomes 
(e.g., IEP progress), compliance with 
IDEA mandates, and workload 
parameters

• Data indicated that WMS approach was 
associated with the most indicators of 
success in the study



9/25/2025

5

Supporting 
Evidence

Brimo & Huffman, 2023
• Compared SLPs' and teachers' 

perceptions of collaborative service 
delivery model

• Many SLPs continue to use a 
noncollaborative "pull-out" model 
instead of a collaborative or 
classroom-based service, and this 
study aimed to find out the "why"

Supporting 
Evidence

• Katz et. al, 2010
• Examined when caseload size 

begins to be perceived as 
unmanageable

• Discussed variables that contribute 
to SLPs feelings of caseload 
manageability

Collaboration Benefits

PLANN ING  TIME  I S 
I NCLUD ED

ST RE AMLIN ED CLASS ROO M 
ASS IG NME NTS

INC REASED  IPP
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Workload Benefits

Increased 
autonomy

Services rarely 
cancelled

Suf ficient t ime to 
comp lete 

paperwo rk

Workload 
exp ectations are 

accurately 
rep resented

Student Progress Benefits

Amou nt  and ty pe of  therapy 
deliv ered

O pport u nit ie s for l earning language 
in the natural  env ironm ent

More literacy s erv ices  deliv ered 
f rom  SLP

Moving to a 
Flexible 

Model: Our 
Progression

How  did  our tea m move in 
the d irectio n of flexible 

service d elivery? 

Su mmary of services prior to 
2023-2024  school year

Primarily utilizing individual 
pu ll-ou t or pu sh-in  on a  

traditional weekly sc hedule

Limited tracking of ind irect 
tasks outsid e of con su ltatio n 

sessions in the  classroom

Limited variab ility in type of 
service d elivered  between  

studen ts

“Cookie-cutter” service 
mod els
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Moving to a 
Flexible 
Model: Our 
Progression

Sum mary  of  changes 2023 -2025

• Review team satisfaction surveys
• Identify realistic areas of change
• Set  team goals
• Review research
• Develop f lexible service delivery definition
• Identify models to be included based on 

populat ion/age
• Develop summary of definitions, services, and 

decision-making guide
• Educat e administration
• Advocate for  team 
• Present info to school teams
• Shift to workload approach versus caseload approach
• Still working!

Moving to a Flexible Model: Decision-Making

Trea tm ent goals 
• Nu mb er
• Type
• Inten sity req uired
• Su pp orts requ ired

Physica l environme nt
• Distractions
• Class sc hed ule
• Wo rk sch edu le

Cl ient factors
• Motiv ation
• Temperament/personal ity
• Generalization
• Maintenance
• Progress his tory/learning  trends

Dynam ics
• Clie nt p erspe ctive
• Pa rent inp ut
• Te ach er inp ut
• Other ski ll a reas/p rio rities 

for instru ction

Evidence
• Extern al scienc e
• Clin ica l exp ertise

Moving to a 
Flexible 
Model: 
Decision-
Making 
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Moving to a 
Flexible 
Model: 
Decision-
Making 

Moving to a Flexible 
Model: Variability

• Va ry ba sed on a variety of fa ctors
• Age

• Many of ou r stu den ts rece ive 
mo re d irec t servic es in you nger  
divisions (e.g., ea rly c hi ld hoo d, 
pr ima ry)

• En viron men t
• 1:1 ve rsus gro up  in struction

• Co mmu nity o utings
• Ho w o ften are th ey in  th e 

co mmu nity? 
• Ho w d o they gen eralize ski lls?

• Job  co ach in g
• Ho w o ften are th ey at job  sites? 
• Ho w d o they gen eralize ski lls?
• Are th ere n ew skills to tea ch?

Moving to a Flexible 
Model: Survey 

Results
• What  feedback did we receive from 

our team?
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What format of direct service delivery did you use prior to 
moving to a flexible model? After moving to a flexible model?

• Individual pull-out
• Group pul l-out
• Individual push-in
• Group pus h-in (lead)
• Group pus h-in (support)
• Team teaching
• Coaching
        

   

What dosage of direct service delivery models did you use 
prior to moving to a flexible model? After moving to a flexible 
model?

• Traditional weekly schedule
• Cyclical schedule
• Receding schedule
• Block schedule
• Burst schedule

        

   

What format of indirect services did you use and consider as 
part of your service delivery time prior to moving to a flexible 
model? After moving to a flexible model?

• Creating materials
• Programming AAC systems
• Team meetings 
• Leading t eam trainings
• Observation
• Fidelity check
• Checklist/rating scale/
int erv iew
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How much autonomy did you feel you had over service 
delivery decisions for your caseload before moving to a 
flexible model? After moving to a flexible model?

• None
• Limited
• Neutral
• Some
• Complete (supervisor 
support as needed)
        

   

How much did you consider the benefits of using various 
models prior to moving to a flexible model? After moving to a 
flexible model?

• Never
• Sometimes
• Occasionally
• Frequently
• Always        

   

Did you feel like had balance between caseload and 
workload demands prior to moving to a flexible model? After 
moving to a flexible model?

• Never
• Sometimes
• Occasionally
• Frequently
• Always         
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How often did you feel you had time in scheduled work hours 
to provide modeling, training, and coaching prior to moving to 
a flexible model? After moving to a flexible model?

• Never
• Sometimes
• Occasionally
• Frequently
• Always         

   

How often did you feel you had time in scheduled work hours to 
lesson plan, prep materials, and program AAC systems prior to 
moving to a flexible model? After moving to a flexible model?

• Never
• Sometimes
• Occasionally
• Frequently
• Always        

   

How effectively and consistently did you feel other team 
members could carry over skills prior to moving to a flexible 
model? After moving to a flexible model?

• Limited
• Moderate
• Good        
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What’s next?

• No decrease in progress toward goals wit h 
change to f lexible models from more 
traditional direct service model

What are we noticing in our data?

• What additional data can we gat her?
• Joint goals 
• Team-teaching 
• Satisfaction of ot her  team members
• Other cont ributing factors (e.g.,  other 

new processes, years of experience, etc.)

What are future goals?

Case Study

2023–2024

600 minutes  quarterly /cons ultation as  needed 
18 objecti ves,  33% mastery

2024–2025

300 minutes  quarterly  AND  300 minutes 
consul tation/quarterly
16 objecti ves, 88%

Case Study

•Dedicated 
collaboration time

•Increased group 
participation

•Changed focus of direct 
sessions

2024-2025
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Questions

Resources

(2 017) Push-in Ser vices  – H ow to  C ollabo rat e! The  Infor med  SLP. ht tp s:/ /www.the infor med slp .com/revie w/p ush-in-services -ho w-to -collabo rat e 

A mer ican  Speech-Langua ge-H earin g Association . ID EA p art  B: Co ntinu um o f service deliver y o ption s. Ret rie ve d fr om 
ht tps :/ / www.ash a.or g/ad vocacy/ide a/id ea-par t-b-is su e-br ief-cont inuu m-of-service-delive ry-op tion s/  

A mer ican  Speech-Langua ge-H earin g Association . School -bas ed s er vice d elivery in s peech lan guag e pat hology. Ret rie ve d fr om 

ht tps :/ /www.ash a.or g/s lp/sch ools/scho ol-based-service-delive ry-in-speech-langu age-pat holo gy/ 

A mer ican  Speech-Langua ge-H earin g Association . Ser vice de liver y resour ces.  Ret rie ve d fr om ht tps :/ /www.ash a.or g/p ractice/ service -delive ry-re so urces/  

A mer ican  Speech-Langua ge-H earin g Association . (19 91). A  mod el for  collabor ative ser vice deliver y for  st uden ts  with  language -learnin g disord ers  in th e 
pu blic scho ols  [Relevan t Pap er] . Ret rieved  f rom  fr om www.asha.o rg/ policy

Br imo,  D. & H uff man, H .E. ( 2023) . A sur vey of spee ch -langu age pat holog ist s’ an d te ach ers ’ per cept ions  of colla bora tive service d eliver y.  Lang uage, 
Speech, a nd H earin g Services  in Schools , 54, 8 73-887 .

Car lin, C . (2024 ). Worklo ad ver su s caseload s: A n explo rato ry com par iso n st udy o f individ ualized edu cation  pro gram  p rogr ess a nd oth er o utcom es . 
Lang uage, Sp eech , and H ear ing Ser vice s in Scho ols,  55, 2 59-275 . 

Cir rin , F. M.,  Sch ooling,  T. L., Nelson, N. W., Die hl, S. F. , Flyn n, P. F.,  St asko wski,  M ., A dam czyk, D . F. ( 2010) . Evidence -Based  Sys te mat ic R eview: Effe ct s  of 
D iffer ent  Service D eliver y M od els  on Co mm unicatio n Outcom es  for  Eleme ntar y Sch ool -A ge Childr en. Lang uage, Sp eech , and H ear ing Ser vice s in t he 

Schools , 41( 3), 23 3–264 .

Kat z, L.A ., et . al. (201 0). What  makes  a caseload ( un)m anage able? Schoo l-based spe ech langua ge path ologis ts  speak. Lang uage, Sp eech , and H ear ing 
Ser vices  in Schoo ls, 41, 1 39-151 .

Sho oling, T., Ven edikto v, R ., & Le ech, H . (201 0). Evide nce-based sys tem atic re vie w: Effect s o f service de livery on  the  sp eech and  la ngua ge skills o f 
childr en f rom  birt h t o 5 year s of  age. A merican  Speech-Lang uage-H earin g As s ociatio n Natio nal Cen ter f or Evide nce-Ba sed  Pract ice in Com mun ica tion 

D iso rder s.  


