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Learning Objectives

oS

The leamer will identify direct and indirect therapy models and tasks.

The leamer will discuss evidence related to providing direct and indirect
therapy.

The leamer will gain strategies for creating flexible service delivery
models.
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Service Delivery Considerations

Setting:

* locatio n of trea tmnet

Dosage:

« frequency,intensity,
dumtion of service

Format

* type of session

Provided by a lice nsed SLP while in
direct contact with astudent

Provided in the classroom, therapy
room,or community

2 Types ofDirect Services

Pull-out model Push-in model

Direct Service
Delivery

Direct Service Delivery

* Involve face-to-face intervention provided individually oras part
ofagroup

* Individualized therapytailored to the individual student'sgoals
and needs

* Structured sessions that are delivered in a consistent setting

* Varied service formats: traditional weekly schedule, cyclical
schedule, receding schedule, block schedule, burst schedule




Indirect Service Delivery
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Indirect Service Delivery

Occurs when the SLP doesnotprovide anydirect
instruction to the studentbutdoes provide a service
required forprogress on goals.

Maybe done with or withoutthe student present.
Indirect services that require the studentto be
present areprovided in the classroom or community.

Caseload Approach versus Workload Approach

— T

Therapist X
Well-Being May lead to excessive numbers

Focus Driven bynumber of sud ents i (L G
resp onsi bili ties
ServiceDelivery  Focuseson primailly providing  Considers direct andindirect
Model direct services senices
Bsrning Often imited Built-in and valued
Time
Coliaboration Less emphasized Actively supported

Promotes balance and
sustainability




Determining Caseload Needs
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+ Allows the SLP toinclude direct and indirect services and
modify the therapy schedule based onstudent prog ess
towardgoals, as wel| a changing classroom,community,

Flexible vocational, and/or family need s an d de man ds.
Service + Aflexible models means the SLP canalternate the
i frequ ency, dosage, an d format to provide fiuen tand
Delivery collaborative services to meet the individual needsof each
student.

+ Services may look different quarterto quarter, monthto
month, oreven week toweek.

Carlin, 2024
* Compared workload approaches to
caseload approaches
* Looked atavariety of success
Supp orting indice;ltzoprs, includi)ng: studlentoutcores
3 eg., rogress), compliance wit
Evidence fDEA mar?daotges, andwor?(load
parameters
* Data indicated that WMS approachwas
associated with the most indicators of
success inthe study




Brimo & Huffman, 2023
* Compared SLPs' and teachers'
perceptions of collaborative service
N delivery model
Supportlng * Many SLPs continueto usea
Evidence noncollaborative " pull-out’ model
instead of a collaborative or
classroom-based senvice, and this
studyaimedto find out the "why"
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* Katz et. al, 2010
* Examinedwhen caseload size
Supporting begins to be perceived as
Ere unmanageable
EEs « Discussed variables thatcontribute
to SLPs feelings of caseload
manageability

Collaboration Benefits

S [

PLANNING TIME IS STREAMLINED CLASSROOM INCREASED IPP
INCLUD ED ASSIGNMENTS




Workload Benefits

Sufficient time to
complete
paperwo rk

Increased Servicesrarely
autonomy cancelled

Workload
expectations are
accurately
represented
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Student Progress Benefits

Amourt and type of therapy Opporturities for learning language More litermcy services delivered
delivered inthe natural envirmment from SLP

Primarily utilizing i ndivi dual
pul-outor push-in ona
traditi onal weekly sc hedule

Moving to a
Flexible service delivery’
Model: Our

Limited tracking of indirect
tasks outsid e of con su ltatio
sessions inthe classroom

Summary of senvices prior to|
2023-2024 school year

Progression

Limited variability in type of
service delivered between
studen ts

“Cookie-cutter” senvice
models
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mmary of changes 2023-2025

* Reviewteam satisfaction surveys

* Identifyrealistic areas of change

* Set teamgoals

* Review research

* Develop flexible service delivery definition

Movingto a « Identify models to be included based on
H population/age
FleX|ble * Develop summary of definitions, services, and
Model: Our decision-making guide
. * Educate administration
Progression « Advocate for team

* Present info to schoolteams
* Shift to workload approach versus caseload approach
* Still working!

Treatmentgoals Physical environme it Client facors
ot ation

Number * Distractions )
perament/personal ity

Type * Class schedule o Eare

Intensity required * Workschedule « Mairterance

Supports required « Progresshistory/learning trends

Dynamics Evidence

Client perspe ctive « Externalscience
Parent input « Clinical expertise
Teacherinput

Otherskillareas/priorities

forinstruction

Moving to a
Flexible
Model:
Decision-
Making




Moving to a
Flexible . -

Model: e e r———
Decision-

Making ; etk :
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« Varybased on avariety of factors
+ Age
« Many of ourstudents receive
more direct servic es inyounger
divisions (eg., early childhood,
primary)
* Environment
* 1:1 wversus group instruction
Community outings
Model: Variability + Howoften aretheyin the
community?
+ Howdo they generalize skills?
Job coaching
« Howoften arethey atjob sites?
«+ Howdo they generalize skills?
* Aretherenew skills toteach?

Moving to a Flexible

Moving to a Flexible
Model: Su rvey * What feedback did we receive from

ourteam?

Results




Whatformat of direct service delivery did you use prior to

moving to a flexible model? After moving to a flexible model?

¢ Individual pull-out
Group pull-out
Individual push-in
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—

Group push-in (lead) —— ——

Group pus h-in (support) E— ————
I I
—— ——

Team teaching
Coaching

What dosage of direct service delivery models did you use

prior to moving to a flexible model? After moving to a flexible
model?

* Traditional weekly schedule
* Cyclicalschedule
* Recedingschedule

* Blockschedule L f
¢ Burstschedule w_'

Whatformat of indirect services did you use and consideras

partof your service delivery time priorto moving to a flexible
model? After moving to aflexible model?

+ Creatingmaterials

¢ ProgrammingAAC systems [ —
* Teammeetings —— ——
* Leadingteamtrainings —— —
* Observation

* Fidelity check

« Checklist/rating scale/ — I
interview o 0 . .




How much autonomy did you feel you had over service

delivery decisions foryour caseload before moving to a
flexible model? After moving to a flexible model?

* Limited e
* Neutral

* Some o5
* Complete (supervisor

support as needed)
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How much did you consider the benefits of using various

models prior to moving to a flexible model? After moving to a
flexible model?

* Sometimes ;'

* Occasionally - - o
* Frequently o

e Always

Did you feel like had balance between caseload and

workload demands prior to moving to a flexible model? After
moving toa flexible model?

* Frequently
* Always

* Sometimes -~ o
* Occasionally - ) \
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How often did you feel you had time in scheduled work hours

to provide modeling, training, and coaching prior to moving to
a flexible model? After moving to aflexible model?

0% 1%

* Sometimes o~ n—y,
* Occasionally

* Frequently

* Always
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How often did youfeel you had time in scheduled work hours to
lessonplan, prep materials, and program AAC systems prior to

moving to a flexible model? After moving to aflexible model?

» Sometimes —,
* Occasionally

* Frequently o

e Always

How effectively and consistently did you feel other team

members could carry over skills prior to moving to a flexible
model? After moving to aflexible model?

* Moderate
* Good

11
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What are we noticing in our data?

* Nodecrease in progress toward goals with
change to flexible models from more
traditional direct service model

What are future goals?

* What additionaldata canwe gather?
* Joint goals
* Team-teaching
* Satisfaction of other team members
* Other contributing factors(e.g., other
new processes, years of experience, etc.)

What’s next?

Case Study

€0minutes quarterty ors Utation as reeded
18 cjecives, 3% mastery

T

T

0minutes uarterty AND BOminites
consu tationquarterly

16 chje i ves, 8%

EE

e Dedicated
collaborationtime

Case Study eIncreased group
participation

¢ Changed focus of direct
sessions
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Questions
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