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Learning Objectives

1.Part icipants will discuss benefits, chal lenges, considerations 
and requirements in foster ing strong ethical relat ionships with 
students.

2.Part icipants will apply knowledge of ethical supervision and 
provide possible solutions to case scenarios.

3.Part icipants will describe the inherent power dynamics in the 
supervisor/supervisee relationship and identify  ethical and 

appropriate boundaries in supervision.

The American Speech Language Hearing Association 
(ASHA)

 Code of Ethics

• reflect s professional values and expectations for scientific and 
clinical practice

• is based on principles of duty, accountabil ity,  fairness, and 

responsibili ty

• is intended to ensure the welfare of the consumer

• protects the reputation and integrity of the professions
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ASHA Code of Ethics
4 Principles
Principle I: Responsibility  to our clientele

– hold paramount the welfare of p ersons th ey serve professional ly or w ho are participants in 
research and scholarly activities

Principle II: Responsibility to professional competence
– achieve and maintain the h ighest level of professional comp etence and performance

Principle III: Responsibility to the public
– In  their professional  role,  act with honesty and integri ty when engaging with  the publ ic and 

shal l provide accu rate information  involving any aspect of the professions

Principle IV: Responsibility to our colleagues
– uphold the d ignity and autonomy of the pro fess ions , maintain col laborative and harmonious  

interprofess ional an d intraprofessional relation ships , and accept the professions’ sel f-imposed  
standards

– Updated terminology

– New rule on superv ision

– Changes in rules for addressing discrimination

– Changes in rules for practicing with reasonable skill and 
safety

– Changes in rules regarding conflicts of interest

(Meyer & Shermanski, 2023)

ASHA CoE 2023 updates

ASHA CoE updates continued
Pr inciple I, Ru le R Inab il ity to Practice With Reason able Ski ll  an d Safet y

– This ru le adds  to  th e l is t o f h ealth  an d p ersona l issues  t hat can  affect someo ne’s 
pra ctice, i .e. men tal health and  anxiety

Principle I,  Ru le S Rep orting o f Practi tion ers

– was re vised  to clari fy, if an intern al r eport ing mech anism d oes not  exist , to w hom 

so meon e should repor t a col leagu e w ho is  u nable to practice with re ason able ski ll or 
safety.

Principle II I

– This se ction now  ad dresses  the  dut y to act with hono r an d integri ty in  al l p arts of one’s  
pro fe ssion al p ractice.

Pr inciple III,  Rule B Co nflict o f Intere st

– clarify s it uations t hat can  po tentially creat e a co nflict o f interest

– a con flict shou ld  be  pr oper ly disclo sed  and  man aged if it can ’t  be  avoided
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ASHA CoE updates continued
Principle IV, Rule F, Supervision

– addresses the responsibility of  supervisors to provide appropriate 
superv ision and to comply with all supervisory requirements promptly. 

– This provision responds to a signif icant increase in complaints alleg ing  

that supervisors don’t provide required reports in a timely manner 
and/or don’t provide the supervision required by ASHA for certification.

Principle IV, Rule I Relationships With Students and Subordinates

– clarif ies that a consensual relationship existing  prior to the start of a 

professional relationship does not constitute an ethics v iolation

Principle IV, Rules T and U Self-Reporting

– gives individuals additional time to self-report following a conviction or state 
licensing action, and no longer requires cert ified copies

Student Responsibility to Professional 
Ethics

• Supervisors are held  to the Code of Ethics (CoE);  students are not…yet

• Supervisors are responsible to begin teaching supervisees about 
ethical practice

Applying ethics to student supervision

What ASHA ethics principles apply to students and supervisors?

• Principle I:  ho ld  pa ramou nt t he welfare of p ersons th ey serve and  treat animals involved in 
res earch in a human e mann er.

– Principle I , Rule A:  pr ovid e all clinical  services  an d scien tific activitie s com peten tly

– Principle I , Rule D:  no t misr epresent  th e crede ntials  in fo rm th ose the y ser ve  pro fe ss ion ally 
of the name, role,  and pro fe ssional  crede ntials of p erso ns providin g se rvices

– Principle I , Rule G: su per visors may d ele gate tasks to st uden ts, o nly if th ose st ude nts  

are ade quate ly pr epared  an d are ap pro priately super vised. Th e r esp onsib il ity for the 
welfare  of tho se being serve d remains  wit h t he cer tified in dividu al. (assu min g vicar io us 

l iabil ity)
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Applying ethics to student supervision 
continued

• Principle  I I, Rul e A:  engage i n only  those aspec ts of the professi ons that are wi thi n the scope of their 
profess ional  practice and com petence,  consi deri ng their certification status, educ ation,  trai ning , and 

experience.

• Principle  I V,  Rule  H:  shall  not eng age i n sexual acti viti es with i ndiv iduals (other than a s pous e or other 
indi vi dual  with whom  a  prior consensual relationshi p exis ts) over whom  they exerci se professi onal  

authori ty or power, i ncludi ng persons recei ving  serv ices,  assi stants,  students , or research partic ipants.

• Principle  I V,  Rule  I:  shall  not knowi ngl y a l low anyone under thei r supervi sion to eng ag e in any practi ce 

that vi olates the Code of Ethi cs.

• Principle  I V,  Rule  L:  shall  not disc rimi nate i n thei r rel ati onships w ith col leag ues, ass istants , students, 
support personnel , and m em bers  of other professi ons  and disc ipli nes on the basis of race, ethnici ty, sex , 

g ender identity /g ender expressi on,  sexual orientation,  age, re li gi on, national orig in,  disabil ity,  culture, 
lang uag e, dia l ec t,  or soc ioeconomi c status.

WHY supervise?

Clinical education is vital to the overall 
development of future professionals

Word Cloud Poll
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Benefits in supervising
• Interact  with students who have access to current  research 

and resources

• Student assists supervisor  in further development of clinical 
skills by mentoring others and evaluating ‘why they do what 
you do’

• Superv isor  develops mentoring skills in observing, providing 
feedback and fostering independence

• Provides satisfaction for the supervisor in knowing that they 

are di rect ly contributing to the future of the profession

• Benefit s the agency as a mechanism for  future employees

• Benefit s current and future clients by  providing high -qual ity 
care and fostering competence in future professionals

Word Cloud Poll

Challenges in Supervision
• Generational and personality differences

• Individual learning styles

• Varying levels of student knowledge 
base, preparedness, executive functioning, 
professional skills

• Supervisor caseloads, workloads, productivity 
standards, time constraints
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Supervisors: necessary skills and qualities
Job-related ski lls:

Stron g clinical know ledge base

Cl inical  ap plication of e vidence-bas ed procedu res and techniq ues

Stron g know le dge o f clin ical setting, pol icie s an d p rocedur es, and  client-base

Kno wledge of adu lt learn ing styles

Self-reflectio n o f supe rvis io n style an d An derson ’s co ntinu um o r othe r supe rvis io n mode l(s)

Develo p a process fo r h aving s tude nts,  includ ing orientatio n/o nbo ardin g, train ing, gradu al release 
of resp ons ibi li ties  and  pr oviding o bjective feedb ack

Engage in a team appro ach  to cl ien t care an d col labo ratio n

Per son al and  pr ofessional skil ls :

Desire to men tor and fo ster  confid ence in yo ung cl inicians

Will in gn ess  to  embrace the differen ces  each stud ent inter n b rin gs  to  the  se tting

Und erstand ing of e thical su pervis io n gu idel in es

Active l iste ning ski lls

(ASHA 2 013)

Supervisory role

• Supervisor is  accountable for the supervisee's actions and clinical 
performance.

• Supervisor provides instruction, feedback, conducts performance 
evaluations, and documents  professional behavior and clinical 
performance.

• Supervisor is  responsible for fostering clin ical and professional skill 
development.

Anderson’s continuum of supervision

Jean Anderson first defined supervision as the process that consists of a 

variety of patterns of behavior, the appropriateness of which de pends on 
the nee ds, competencies , expectations and philosophies of the 
supervisor, the supervisee, and the specifics of the s ituation

(Anderson, 1988).
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Anderson's Continuum continued
Stage 1: Evalu atio n/Feedb ack

• su pervisor  us es a mo re di rect/active style o f su pervisio n

• us ed when  th e clinician  has  l ittle or  no  experience w it hthe  type of client they ar e w orkin g 
w ith and, th erefore,  re qui res more sup ervis ory guid ance

Stage 2:  Transit ion al

• su pervisor  us es a mo re col labo rative s tyle ofsu pervision

• us ed when  th e s uper visee has  so me expe rien ce wi th apart icular  type of client but sti ll  

req uires  s igni ficant inpu t fro m the  su pervisor

Stage 3: Self-su per vis io n

• su pervisor  is  u sed more as aconsultan t

• su pervisee is  makin gthe  majo r d ecisions  regard ing cl ien t care

Anderson's Continuum

Ethical Decision-Making Model

Hamill and Friedland, 2004
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Ethical case scenario
• You are the clinical instructor at a busy outpatient facility.  Your 

product ivity expectat ion is 88%.  You have agreed to accept a graduate student 
starting  soon.

• Student  is in year 2 of 2-year MA SLP program.

• Has taken all required core coursework

• Has had 4 clinical placements, 3 part-time in year 1, 1 full-time previous 
semester

• Plans to graduate in 2 semesters

• You are excited about  hav ing a student  because once they get  comfortable, you 

can double book  clients, and the student can help you slowly address your wait ing 
list.

• On day 1, you meet w ith the student and allow 2 days of  shadowing/observation.

• On day 3, you designate the pat ients for which that  the student will be assuming 

responsibility.

Let's consider our Code of Ethics...

• Is there an ethics violation/boundaries issue?

• Why or why not?

• Examine a model for ethical decision-making

Hamill & Friedland

• Step 1:  Identify the problem

• Step 2:  Assess legal/ethical/boundary issues
• Step 3: Determine who is affected
• Step 4: Identify options and possible solutions

• Step 5: Reflect
(Hamill and Friedland, 2004)



9/22/2025

10

Step 1
Identify the problem(s)
1. Transferring caseload day 3 – delegate 

responsibly (PI:G)
2. Double-booking (what about supervision 

requirements? Medicare guidelines?)
3. Ensuring student feels prepared prior to 

engaging with clients (PI:G)
4. Hold paramount the welfare of clients (best 

practice?) (PI)

Step 2

Assess legal/ethical issues

1. Violating several aspects of the CoE

2. Ethical service provision

3. Delegation of caseload and responsibility

4. Patient beneficence

Step 3

Determine who is affected

1. Patients! Families! (current and future)
2. Student!
3. Care team!

4. Practicum coordinator/university faculty 
(when student reaches out)
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Step 4

Identify options and possible solutions

Possible solutions
• Start  with documentation - student completes the documentation while 

supervisor provides the treatment

• Focus on 2 clients with whom the student is most comfortable 

o Student works to assume responsibility for these 2 clients in ent irety  – ev al or 

tx and all documentation, communicating with patient/parent/family /other 
professionals

o When near mastery, add another client and so on

o Try  to assume ½ the caseload by mid-term and the full or near full in the last 
few  weeks

• Considerat ions...
o T he student should a sk them sel ves, “Could I work  here?  Could I ma nag e thi s ca seloa d a nd all  

a dministra tive  duties of  this posi ti on?”  That should a lwa ys be the g oal , that they  are  striv ing  for 

near i ndependenc e.

o Student is i n a diff ic ult position, wanting  to show independence, but not be  overly  confi dent when 
they  don’t work there  a nd hav e not c om pleted their progra m.

Step 5
Reflect

Supervisor self-reflection is in order!

...reflect on the situation, with considerat ion of the position of the student, a long the 
supervisory continuum .

...reflect on implementing a (better)  system of checks and balances of teaching and 

delegating responsibility, reflecting on their current supervisory model, so teaching 
and pat ient beneficence remain the focus

...consider how you/they (the supervisor) feels about their supervision practice, daily 
and during the overall clinical rotat ion

Student should also reflect on how  to problem solve the situation and what steps to 
take.
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Power Dynamics in 
Supervision

Social Power
• "control, authority, or influence over others"
• Inherent power differential in supervisory 

relationship
• Being aware of our power as supervisors can 

lead to better outcomes

(Newman, 2001)

ASHA Principle of Ethics IV, Rule H

• Individuals shall not engage in any form of 
harassment or power abuse
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Types of Social Power

• Expert

• Reward

• Referent

• Legitimate

• Coercive

Students prefer expert, 
reward, and referent 
power

Prefer legitimate power to 

a lesser extent

And, they don't prefer 
coercive power
(Wagner, 1997)

When Power Goes Awry...

• Manicell i and Kneavel 2021 study, ASHA Perspectives

Themes of bullying, incivility, and intimidation:
• Communication
• Physical and psychological effects
• Interpersonal dynamics
• Clinical instruction

• Lingering psychological and physical effects
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Nurturing a healthy educator-student 
relationship

• On the supervisor to:
– Communicate effectively with mentee
– Grow critical thinking
– Provide feedback
– Offer mentorship and supervision

• On the student to:
– Receive and integrate feedback

(Mancinelli and Kneavel, 2021)

Example Scenario
• Melissa,  a supervising SLP, and Jane, a graduate clinician, work in a 

school with a shared office with OT and OT’s student teacher. The 
school serves PK through 5th grade, with Melissa and Jane’s 
caseload consisting primarily of PK. 

• Jane, the student, is wearing jeans for the second time this week. 
• Melissa does not think jeans look professional and is annoyed that 

her student is not taking the dress code seriously.
• Melissa says nothing the first time Jane wears jeans, but the second 

day that she wears jeans, Melissa confronts Jane in the office at the 
start of the day, “I was going to let it go the first time, but since you 
did it again, I  have to tell you – you can’t wear jeans to work. It’s so 
unprofessional.”

Jane’s external reaction

• “Oh, sure, thanks for letting me know, 
Melissa!”

• Jane goes about her day and never wears 
jeans to her placement again.
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Jane’s internal reaction and 
subsequent actions

• Jane feels incredibly  embarrassed. The fact that Melissa c alled her 
unprofessional in f ront of OT and the OT student teac her makes her feel 
humiliated.

• In her prev ious clinic placement at  Headstart, jeans were acceptable c linic 
wear. Her old supervisor sa id “when y ou’re on the f loor as much as w e are, 
you just  need to be comfortable.” 

• She spends the w hole day at her school placement feeling  awk ward and 
ashamed. She would never hav e worn jeans if she knew!  The OT student 
teacher look s at her sy mpathet ic ally.

• From this point  on, Jane feels guarded around Melissa, afraid she will get  
scolded in front of others again. S he is less present in her sessions, feels a  
higher lev el of baseline anxiety, and more defensive any time Melissa  offers 
her adv ic e.

Melissa’s perspective

• Melissa was trying to be flexible by not saying 
anything the first time Jane wore jeans to clinic

• Melissa wanted to teach her student the 
importance of professionalism in the workplace

• From her perspective, she said something and the 
problem was solved

Hamill & Friedland Problem Solving 
Steps

• Step 1:  what's the problem here?

• Step 2:  what kind of power was exerted?

• Step 3: who is impacted?

• Step 4: problem solve – where to go from here?

• Step 5: reflect – prevention? Changes for next 
time?
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Boundaries in Supervision

Boundaries in Supervision

• When building relationships with our 
supervisees, we need to be mindful that we 
are creating appropriate boundaries

• Boundaries exist to maintain a professional 
relationship

Dual / Multiple Relationships

• One challenge to boundary formation occurs 
when multiple relationships exist 

• Need to be mindful and aware of these 
multiple relationships
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Types of multiple relationships

• Circumstantial or coincidental relationships
• Structured multiple professional roles
• Shifts in professional roles
• Personal and professional roles
• Predatory professional relationships

(Heuer and Holbrook, 2015)

Multiple Relationship Scenario

• David is studying to be an SLP. His mom’s best 
friend is an SLP in the local school district. He’s 
known her since he was a child. Their families 
take vacations together in the summer.

• David’s mom asks her best friend if she could 
supervise David for his school placement.

Questions
• Step 1 What’s the problem here? What kind of multiple 

relat ionship i s this?

• Step 2: Assess ethical issues:
– Is there any conflict? 

– If so, what could be potential conflicts?

• Step 3: Who is affected? 
– Would you want to be the SLP supervising your best  friend’s child?

• Step 4: What to do? How should SLP respond? Other possible 

solutions?

• Step 5: Reflect – putting guidelines and policies in place
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Multiple Relationships: What to do?

• Communicate
• Be open about the 

possible conflicts

• In general, refrain from 
supervision of friends, 
family, or other 
personal connections 

ASHA Ethics Principle III, Rule B:
Individuals shall avoid engaging in 
conflicts of interest w hereby  a 

personal, professional, financial, or 
other interest or relationship could 

influence their objectivity, competence, 
or effectiveness in performing 
professional responsibilities. If such 

conflicts of interest cannot be avoided, 
proper disclosure and management is 

required.

Note about SLPA / Grad Student dual 
relationship

• Question 6:  Can a graduate student work as an audiology or speech-
language pathology assistant while in graduate school?

• The roles and responsibilities  of a graduate student in a practicum 
assignment and an ass istant in the work setting must not be confused... 
Graduate students who are also working as assistants, as well as their 
supervisors, must exercise caution so that the roles  are not confused. 

• This can be especially difficult if the student is given a practicum 
assignment in his or her work setting. Because of the potential for 
confusion of roles, the student should work closely with the academic 
program, his or her employer, and his or her supervisor to  clearly 
delineate when the individual is working as an assistant and when the 
individual is accruing clock hours as a graduate student. Only then can 
appropriate assignments and supervision be determined.

(ASHA, 2017)

Boundary Crossings

• Crossing the professional line

• And then, importantly, returning to established 
limits

• Can be intentional or unintentional
• Based in actions 

Boundary Violations
• More severe, usually intentional
• Cause harm (physical, mental, emotional)
(Smith et al, 2009)
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The Slippery Slope

• Boundary crossings and violations rarely move 
from a functional to dysfunctional relationship 
overnight

• But, over time, boundaries can become more 
blurred if the supervisor/supervisee do not 
exercise healthy respect for limits on the 
relationship

Audience Examples
• Can you think of a supervisory situation that 

involves:
o Ethics

o Power dynamics

o Boundaries

Enough of the bad… what’s the good 
news?!

• Of course, we want to have professional 
relationships

• But, forming a strong bond with our students 
is not outside of the question!

• The key is balance
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Supervisory Relationship

• The relationship between supervisee and 
supervisor is one of the most important pieces of 
effective supervision

• If the relationship between supervisor and 
supervisee is poor, supervisee is more likely to 
experience increased anxiety, stress, burn out, 
role conflict

(DePue et al. , 2016; Beinart & Clohessy, 2017)

Building Strong Relationships

• "Clear is Kind" -Brene Brown

• Be proactive in setting expectations early
– What can the student expect from you?

– What do you expect from the student?

Communicating supervisor’s 
expectations

• At the outset of your time together, share with 
your student what your expectations are:
– How will they be evaluated, and how often

– What are your expectations of them

– What can they expect from you?

– Particulars of the setting that you are in
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Example of sharing expectations: 
welcome letter example

Example expectations: practicum commitment form

Gather 
info about 

student
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Examples of student info shared

Example continued
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Last example

Feedback

• Not just on therapy skills!

• Talk about how supervision is going

• Verbal, written check ins

• "What can I do differently, and what can I 
continue to do, to best support your 
learning?"
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Self Disclosure

• One additional way to build the supervisory 
relationship is through disclosure 

• Self-disclosure is sharing information with a 
supervisee that they would be unlikely to know 
otherwise 

• Serves to normalize supervisee experiences 
(Clevinger et al ., 2019)

Audience Share
• What do you do to:

oMake expectations clear

o Prevent some of the 
challenges 

discussed/presented

Steps for successful student 
preparation: 

Request, Inquire, Share
• RE QU ES T

– Resume from  the student, wi th cours es and c linic al  ex peri enc es to -date

• IN Q UIRE  a bout student's. ..

– founda tional coursework  a nd knowledge ba se

– knowledg e of  the setting /site

– a nti cipa ted l ea rning  in this setting

– g oa ls  for the  pla cement

– Comfort level with s etting

• SH ARE

– expectati ons of profess ional  ex pec tations a nd behav iors a nd required ba sic s kil ls

– expectati ons of s pec ifi c eva lua tions, processes,  protocol s a nd ev idence -ba sed trea tm ent(s)  the 

student s hould rev iew

– Informa ti on to help the student feel prepared a nd more at -eas e pri or to da y 1
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Revisiting ethical scenarios

UC Resources

• Practicum 

commitment form

• Welcome letter / 

expectations

• Clinician info 

form https://drive.g oogle.com/drive/folders/1zRv G42v-
wJmF3OF T8xV5L5xsxcBUsotv?usp=sharing 
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